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Article \nfo Aostract

The various possibiifies that social media offers to lanquage learners and feachers have long been recoamaeo\ by researchers within the feld of lanquage  instruction, and many
studies have been carried out in an attempt to address and unpack its peotential contributions. This eaper aime to review such research on the use of mainstream social media
in language feach'mﬂ and Iearr\'mﬂ Pu\al'\shec\ in Computer Assisted Language Learn'\n& a top tier (e, @ Journal indexed in major citation index 53s+6ms (eﬂ" Arts & Humanities
Citation Index, the Social Sciences Citation \ndex and Scopus), between the years 20f6-2020 inclusive. For the purposes of the sfudg, a tfotal of 23 articles that meet the selection

criteria is reviewed and peresented in £ive sections. The first section deals with the rogjority of the articles, which are found to be on the use of social networking in - languagqe



+eechin3 and learning. \n the €o||owin3 sections, studies on the use of v’ndeocor\€erenc’ur\3 wikis, b|0331n3 and forums are discussed. Collecfwelg, the studies reviewed in this paper

outline & crifical role for the use of social media in language  instruction and the sfudv aims fo provide valuable '\ns'\ﬁh’rs for researchers, teachers and learners. Review Article
Keﬁmoro\s

CALL Social media Language learning Language teaching

4. \ntroduction

Be‘ms popularized as a term to refer to the second generation of the world wide web, web 20 tools opened new doors to their users by making it possicle to produce and
share content fhrouﬂh social media (Istifgi, 2014b). Since then, social media has become a Slobal ehenomenon playing an important role in many people's lives. Toc\aﬁ, with & Y%
social penetration rate, social media platforms are used by almost halk of the world's population (Statista, 2020, As in many other aspects of Iike, +he3 have caused chanﬁes in
the educational landscape, and language  instruction has been no exception. These platforme have revolutionized languaqe learning so much so that social networking sites and
applications, such as Busuu or Livemocha, that are solely aimed at language  learning have been des]ﬁnec\. T‘nexj obvlouslﬁ have a lot to offer to anyone who would ke to learn
and practice & new language, yet even mainstream social media, in the forms of social networking sites (hereafter SLSs), videocomé‘erencmﬂ platforms, wikis, blogs and forums, are
also being used for such purposes by growing numbers of lanquage teachers and learners. Social media provides learners and teachers with o many opportunities that how ’rh83

could be most e@ecﬂvelxj exploited has been a major area of interest within the field of languagqe +each\n3 and |earn\n3.

Eemﬁ one of the most popular social media platforms, Facebook has attracted the attention of many researchers, In their studies Eren (2012), Yang (2013), Istifgi (20tua, 2o1us)
and WU (2016) all find positive atfitudes towards Tacebook as & language teaching and leamning tool Several studies have also reported on ite positive contributions to teaching

and learning languages. These include opportunities for
\SSh 268-6586. This is an open Access articke under the CC BY license.

better student-teacher interactions (ﬁﬁdxr\, 2014), for creaﬂns a sense of \:elanﬂxr\j to a learning ccmmunl’r\j ¢ Blatner & Fori 200% Lin et al, 2046), for intercultural communication
and socio-pragmatic awareness (Blattner & Flori, 2009 2044 H. \ Chen, 2013), for collaborative learning activifies (Lantz-Andersson et al, 2013), for irproving wrifing abll’n‘g (Alberth,
201% Barrot, 2016, 20248 Shih, 204, Yunus & Salehi 2042), and for learner autonomy CAkbari et al, 2045). n a similar vein, research on Twitter suqqests & potential to encourage
participation, enﬁaﬂemer\t reflective +hmk\n3 and collaborative learning (Gao et al, 2012). Twitter is also found to have positive effects on ’reachmﬁ pronunciation (Momeean & Fouz-
Gonzdlez, 2016) and raintaining motivation and learning routines (Fewel, 2oy, Sek'nﬁuchx, 2042). ﬁﬁhouﬂh much of the research to date has tended to focus on Facebook and Twitter,
other social media platforms such as Instagram, Pinterest, Snapchat and whatsfpe are becoming extremely difficult to be Bnored by the researchers cons’xo\er’mj the numbers of
their Young users and the features +h63 offer (Hanca, 2020). Winet (2046) explores instant rMeseaging and htﬁhl’\ﬂh’rs weChat, Facebook Messenger and whatsfpp as excelent tools
in improving students' enthusiasm, and thus writing a\aimﬁ. Qi and wang (2018) underiine that teachers have positive experiences of crea‘r'\r\ﬁ social and work relationships using
weclhat, which ?het’ described as an ideal fool for professional development. Furthermore, ﬂno\u\}dr and Cruz-Martinez (2011 reveal the contributions of whatsfipe to oral Pro{‘lc\enca.
Vio\eocon?erer\cinj tools such as Skype are also considered powerful resources for language  learning (Tailefer & Munoz-Lung, 2044) that have the potential to improve linguistic and
intercultural competence (Tian & wang 2010, B|033 are found to be “moﬂvé‘r'\n& enjoyable and er\co\,\réﬁ'\nﬁ\' learning tools in \stifgi's (2010 sfuc\tj. n addition, YouTube is another web
20 tool that has been shown to faciitate languaqe  learning (Brook, 20#f), provide opportunities for sel?—rejula’red learning (Wwang & Chen, 2020) and improve I\s’ren’\nﬂ abiities

(Siviyant, 204D, Finally, Chao and Lo's (20#) and Ducate et al's (204 projects reveal posifive perceptions of wikis as lanquage learning fools.

Based upon the above-mentioned concerng, this review article is @ further attempt to analyze the last five years (20f6-2020 inclusive) of published research in Computer Assisted
Language Learning (hereafter CALL on the use of mainstream social media platforms in language instruction in order to shed more IBH on the academic possibiities ‘rhe& offer to
facilitate language +each‘m3 and enhance learning outcomes since research Provio\’\nﬁ ‘ms‘xﬂhf into the use of social media in language +each'm3 and learning plays & critical role in the
much-needed integration of ’rechnolong and language instruction. 153 gving & brief account of such research, this meta-narrative review aims to contribute to the wider

implementation of this infegration in various language ’reéch’tnﬁ and learning settings.
2 He’rhodolo\eb
24, Selection Criteria for the Journal

For the purposes of the peresent review, Ay, o hxﬁhlg respectable top tier journal rar\kmﬂ in the first quartie Cie, @D in the language and lmjwshcs subject ca’reﬁorj (Scopus,
2029) was chosen, CALL was found to rank frst in terms of h-index along with Language Learning and Technolo&j and was identified as ‘the most Slﬁr\l?ican’r publication venue in
terms of Producﬂvxf\j“ in Barrot's (2024b) comprehensive review of literature on social media in language  learning which is based on his suney of over 4600 Journals indexed by
Scopus. Therefore, cor\sno\er\r\j its hiﬂh number of publications on the subject and the citations ’rhe:j geh it is safe to s3y that CALL proves fo be an ideal venue for the peresent

review of literature which aims to erovide ins'\jh’rs into the current boc\ﬂ of research 'xr\ves‘r'gaﬂnﬂ the use of social media tools in language Iearninj and feachinj.
2.2, Selection Criteria for the Articles

The last five volumes of CALL (ie. volumes 29, 30, 34, 32, 33) spanning over & period of 2016-2020 were scanned for articles investigating the use of social media by language

learners and teachers as a tool for second or ?ore\jn language instruction. The total number of artices in these five volumes was 230, but after

the initial search was completed by reéd'mj the titles and the abstracts of the articles, W of these arficles were identified to be related to social media. Mext, these arficles
were read and the articles ?ocus‘mj on some other issues of language use on social media, the articles on the use of social media and applications deaneo\ only Lor language
learning and review artices were excluded. Btj employing & content analysis, the common themes, most preferred me+hoo\ologies, common implications were detected for each

C&e\‘jor}j'

3. ?\r\o\\nﬁs



This review presents 3 articles that meet the selection criteria in five sections. begins with the studies that investigate the use of social networking sites and then goes on to
the studies on v\o\eocon&renc\n& wikis, blogging and forums. In each section, the studies are discussed in relation to their research purposes, context, o\es'\ﬁns and results.
Furthermore, the ?mu\mjs that emerge £rom analyses of their above-mentioned features are reported with rejaru\ to their similarities and ditferences. The table below perovides an

overview and shows the main characteristics of the research that wil be reviewed in the €ollow‘nr\3 five sections.
Table 4,

fArticles published in CALL in the 206-2020 period

Year Volume \ssue Authors Country Social Media Focus

2016 29 4 P Chen Taiwan blogging metalinguistic awareness, affective performance in writing 4 Pham & Usaha vietnam blogging peer response in writing 5 Hsu Taiwan voice blogging

5 2ou &wanﬁ & X'\nﬁ

6 Terhune \)a(aan SKSPQ computer mediated communication & Dizon Japan Facebook wr\ﬂns skils 201F 30 4-2 Rassaei \ran

Sk\:j(ae face-to-face recasts with com‘ou’rer—med\’ra’reo\ recasts

3-4 Sun et al China Papa Speak]r\ﬂ skils 3-4 xu & ”Per\g China weChat feedback on oral (aroo\uc’r'\or\ 6 S2demic Tur\cetj Facebook intercuttural cormmunicative effectiveness # Fouz-
Gonzdlez Speain Twitter eronunciation 2018 34 4-2 Jin China weChat lanquage development affordances # 2ou & Li & L China welhat perceptions of wechat as a learning tool &

Peeters Belﬁlum Facebook onine eeer interaction 2049 32 5-6 Paul &?r’\ﬂxr\al China Facebook Twitter
5-6 Su et al China wikis literature circles, online ser?—reﬁulaﬂon 8 Hsu Taiwan wikispaces collaborative wrnﬂnﬁ 8 Ko South Korea

2020 33 3 Berekgl & Aydin

3 Ma Hor\3 Kor\S

Y C. W, Chen Taiwan social media

5-6 Lenkaitis the USA 2oom languaqe learning leamer autonomy # vidfara Gonzdlez
China wikispaces error correction in writing

naverCate vocabulary feedback

Turkey Tacebook teacher-student interaction

Google Sites

Colombia the USA

Skype telecollaboration, pre-service teachers' perceptions
Research Focus

3Pea\dr\3 skils

written production

online peer feedback on wiki wr'\ﬂnﬁ

language awareness, o\xj\’ral literacies



Year Volume Issue Authors Country Social Research Focus

Media
Focus
2016 29 4 P. Chen Taiwan blogging metalinguistic awareness, affective performance in
writing
4 Pham & Usaha  Vietnam  blogging peer response in writing
5 Hsu Taiwan voice speaking skills
blogging
5 Zou &Wang &  China Wikispaces error correction in writing
Xing
6 Terhune Japan Skype computer mediated communication
Dizon Japan Facebook writing skills
2017 30 1-2 Rassaei Iran Skype face-to-face recasts with computer-meditated
recasts
3-4 Sun et al. China Papa speaking skills
3-4 Xu & Peng China WeChat feedback on oral production
6 Ozdemir Turkey Facebook intercultural communicative effectiveness
7 Fouz-Gonzdlez  Spain Twitter pronunciation
2018 31 1-2 Jin China WeChat language development affordances
7 Zou & Li & Li China WeChat perceptions of WeChat as a learning tool
8 Peeters Belgium  Facebook online peer interaction
2019 32 5-6 Paul &Friginal China Facebook written production
Twitter
5-6 Su et al. China wikis literature circles, online self-regulation
8 Hsu Taiwan Wikispaces collaborative writing
8 Ko South NaverCafé  vocabulary feedback
Korea
2020 33 3 Borekei & Turkey Facebook teacher-student interaction
Avydin
3 Ma Hong Google online peer feedback on wiki writing
Kong Sites
4 C. W. Chen Taiwan social language awareness, digital literacies
media
5-6 Lenkaitis the USA  Zoom language learning, learner autonomy
7 Viafara Colombia Skype telecollaboration, pre-service teachers’ perceptions
Gonzdlez the USA

34. Studies \nves,’r'\ﬁaﬁr\ﬁ Social Ue’rwork‘\nj

Social networking has long been a question of great interest in & wide range of felds, 'tr\cludir\ﬁ language  instruction. \ndeed, eleven out of 23 articlkes reviewed in the eresent
paper belong to the social networking category and are related fo the various opportunities SMSs erovide for language teachers and learners. C. w. Chen (2020) invesﬂsa‘reo\
whether ?acnli’ra’rmj language awareness and dBH’él literacies could be one such opportunity via & Qve—s’rage process involving the use of SMSs. In the observation stage, 27
Taiwanese EFL students were asked to read the anonﬁm’\zec\ YouTube comments +h63 were erovided with by the researcher and took part in discussions in the 3\A\c\ed
exploration and analysie stage. Compling & portfolio of online comments and their annotated cormmentary, the students enjajeo\ in & critical analysis of language forms and
functions in the collection stage. In the creation and participation stage, fhes posted their own comments and reported the responses +h63 3er\era’reo\ in their portfolios. Finally, the
reflection staqe was related fo the whole experience, and accoro\inﬁ to the students' entries, fheg 3a'|ned valuable msijh‘rs about onlfine comments, which could be fertie Srounc\s for

languagqe and intercuttural learning.

The above-mentioned smo\\j, which draws attention to the potential benefits of making learners read and analyze online comments, is the only S‘ruo\3 that explores a general
feature shared by various SMSs. The remaining studies, on the other hand, tend to focus on the use of particular SMSs in language +each‘m3 and learning, and +h23 are

presented in the €ol|ow\n3 sections based on these SMSe.
Facebook

Investigating Facebook within the context of lanquage teaching and learning has received considerable attention. In & quasi-experimental study Dion (2016) aimed to explore the
e&‘?\cacg of Facebook in improving the participants’ writing Quenctj, lexical richness and grammatical accuracy in & 42-week EFL wrifing class. 24 in-class focused free writings were
assiﬂneo\ both to the exeerimental Foue who needed to post them on Facebook and comment on at lkast two of others, and to the control goue, who needed to complete the
assigments using paper and eencil. Hlfhouﬁh no an\Gcam differences were found in terms of lexical richness and grammatical accuracy, improved writing Quencg was observed in
the experimental grove: Therefore, the s#uda suﬂﬂas#ed that Facebook could indeed eromote second language (hereafter () writing, Another e.md3 on ’r‘acebook—infaﬁra*ed writing

courses was conducted 53 Peeters (2018), who carried out a two-year project to investigate Facebook's potential for an additional peer interaction space. The participants of the



case s+uo\3, more than 200 first year ERL majors at & %elj’\an University do’lned & Facebook group which +he§j used fo discuss academic writing activities, The analysis of their
inferactions on Facebook revealed that %hetj carried out a great number of communicative functions that could be cafeﬂor'eed under four developmental processes cogpition,
metacognition, organization and socio-affect. Peeters (20f8) concluded, as these developmental processes and related communicative functions could enhance learning outcomes, web

20 fools such as Facebook could be of assistance in language instruction.

Another possiblity Facebook coud provide for EFL learners was examined by Szdemir (2011 in the context of a Turkish university, Szdemir (201 explored the potential of
Facebook for develo@r\j \ntercuttural Communicative Effectiveness (ICE), & subcomponent of Intercutural Communicative Competence, in @ mixed-method sfudij employing multigle
data collection tools. Following & pre-test of intercultural effectiveness scale, the participants were ghen a five-week instruction on intercutural communication, and after each class,
some partficipants were asked to participate in discussions led by the researcher on a Facebook Jrove with 6%.000 members while the others earticipated in-class discussions.
The post-test revealed S,lﬂr\@canﬂﬁ h’\sher scores for the participants of the Facebook groue who, in their semi-structured inferviews and essays, also expressed positive attitudes
and experiences about the erocess. Therefore, Facebook was suﬁﬂesfed as a viable platform for intercultural communication, especialy in countries fike Turkey where opportunities
for such interactions were scarce, The only smo\ﬁ that ’\nveshjafeo\ teachers' perceptions of the use of Facebook in language instruction also came £rom Turkey, In their

descriptive sfuo\ﬂ, Borekgi and ﬂxjo\\n (2020) examined Enﬁl’ush teachers' perceptions and practices

of student-teacher interactions on Facebook with respect fo certain variables. Female teachers, hiﬂh school teachers and teachers with @ BA and those who spent more than one
hour on Facebook were found to be more comfortable with active interactions, whereas certain variables such as a9 ’reach'\r\g experience, and the number of friends/student
friends were found to be ’msgn’n‘&cént However, the survey data also rewvealed that teachers mosty preferred passive behaviours, such as viewing the students' profies or read'ms
fhrouﬂh their posts, which do not require any direct contact with them on Facebook. whatever the reasons m’tﬂh‘r be behind these passive behaviours, the researchers sujﬁesfeo\

that teachers should increase their inferactions with their students on Facebook, as improved teacher-student relationships could enhance language  learning.

\n conclusion, al’rhough +h63 employ different research o\es’tjr\s and investigate difkerent aspects of integrating Facebook info various language  learning and ’reach’mﬁ contexts, taken

+03e+her, these studies all h’\jhl'\\zjhf Facebook's potential positive contributions to EFL instruction as an additional tool.
TFacebook and Twitter

Facebook was also the research focus of the only s‘rud3 that compared two SMSs. Paul and Friginal (2019 explored the effects of Facebook on L2 learners' writing ability in
comparison to those of Twitter in & pseudo-experimental seﬁ\nﬂ. The researchers drew attention to the different nature of communication on these two SMSs, ca+ejorx2mj
Tacebook as a syrmetric SNS which required mutual agreement on the {riendship, and Twitter as an asymmetric SMS which did not require an invitation or approval to be able
to folow a user, After com(ale‘r'\nﬁ a pre-questionnaire, Engl’xsh—seea\c'mﬁ learners of Chinese were asslﬁned to a Facebook or a Twitter goup and asked to reguiarly post in Chinese
as part of their coursework. Data were ﬁa’rhereo\ from the coded screenshots of the posts and the ere- and post-questionnaires separately for a short term (1o c\a\js) and a
long term (5o o\ag&) project. in both projects, the participants were found to o\\s‘ola\j different oniine behaviours, which could be related to distinet characteristics of the two
SNSe. overal, the analysis of the data led the researchers to conclude that symmetric SNSs such as Facebook m\3h+ provide & more efkective platform for peer-to-peer

interaction and feedback.
Twitter

The only ofher sfudij on Twitter reported more positive Gno\]r\ﬁs reﬁardlr\ﬁ its use in lanquaqe instruction. Fouz-Gonzdlez (2013 o\es’lﬁr\eo\ a quantitative smdﬁ with @ control and
experimental group to investigate the opportunities Twitter could provide for feach'mﬂ eronunciation. Al of the participants, 121 Spanish learners of Enﬁl’ish, ot @ o\a’ul:j tweet of a
voca\wlerﬁ item (whose pronunciation was eroblematic for Seanish speakers) with short explicit explanations for 22 o\a\js, but only those in the experimental goup received an
additional link to & video or an audio fie on ifs eronunciation and use in authentic contexts. Pre- post- and o\elaxjed post-tests revealed that the participants’ pronunciation of
the commonly mispronounced words s\ar\mcanﬂﬁ improved, and the improvements were retained over time. ﬁlfhouﬁh not very strong there was also @ positive correlation betuween
h’\ﬂh engagement scores and hiﬂh improvement scores. Most of the earticipants were alreao\tj active users of many SNSs xr\cluo\mﬂ Twitter, as the Pre—sfud& questionnaires showed,
and acccro\in3 fo the results of the post-questionnaires, the participants believed Twitter heid great potential for lanquage  learning, too. The smc\j is s'\ﬁniﬁcér\‘r in terms of its

focus on a lkss-studied SNS (Twitter), grove of participants (Spanish learners of Enjltsh) and language skl (pronunciation).
weChat

wechat is another eopular SNS, especialy in Chmesa—seeak\nﬂ communities. Trﬂms to xo\enh?a various affordances of weclhat for language learning, Jin C2018) gove an account of
two students on & study-abroad erogram in Chind who had been taking Chinese classes in their home country, The researcher adopted quaiitative data collection methods: &

weekly survey the participants €iled out on their languaqe learning experience, screenshots of the participants’ public and private fexts on wechat and two semi-structured

interviews. A casual space with easy access to nafive speakers of Chinese, authentic mean‘un3—€ocused communication with native speakers of Chinese, linquistic resources and
rultiiteracies and space for new ’xo\en’rﬁtj creation were the affordances identified. QHhouSh each participant made use of each affordance on a different level c\e(aenc\’mj on their
personalities and Pro?lcuencg levels, both reported positive attitudes towards and experiences with the use of wechat as a language learning tool. Another sfudtj that explored the
use of wecChat in the context of teaching Chinese as & second language was by xu and Peng (2o0f). Their exploratory study seecifically investigated the characteristics of mobile-
assisted feedback on oral skils of 13 learners of Chinese smds'mj at a Chinese university and their perceptions related to this eractice. During & 12-week semester, the
participants were assiﬂr\ed nine voice recoro\mﬂs on topics such as food or dream Jobe after ?hetj were covered in class and asked to send them to the class group on weChat,
The participants received oral and written feedback on their 2-to-3-minute recordings again on wechat. The pre- and post-study questionnaires completed by the participants and
their interviews revealed a positive perception of weChat as a tool for Cac\lt’ra’r’mj oral skills. leeadtj using wecChat in their dé\‘3 lives, the majority of the participants asreed on the

effectiveness of welhat as a feedback platform in language +each\n3 and learning.

In & similar vein, 2oy, Li and Ui (2018) aimed to explore learners’ perceptions of welhat as a languaqe learning tool in addition to that of & curriculum app ’rhexj o\es'\sned for their
four Enﬂl’\sh for Academic Purposes (EAP) classes at a Chinese university, 84 participants of the mixed-method sfuo\\j who enrolled in these classes used the curriculum app and

two groups on wechat, one class rove which enabled student- student and teacher-student interaction and another with French colege students who were also learning Enﬁl’\sh.



Thetj actively used both wechat platforms to chat, ask and answer questions and gve feedback to each other as wel as getting feedback from their teacher, which +he§j £found
to be usefu easy, comfortable and {un. The participants reported positive perceptions related to the infegration of wechat info their classes in their questionnaires and
inferviews, As it provided additional space for communicating with teachers, local and international peers, SMSs such as welhat were strongy recommended by the researchers

Lor supplementing students' learning.

To sum up, the studies reviewed here share certain common features. '\'heg all \nvesﬂja’re the perceptions of their earticipants, who are either learners of Chinese or Chinese-

speaking learners of Enjl’\sh, and overal, +he3 provide evidence that wechat is recosn’\zeo\ as a useful platform for language +each‘nr\3 and learning.
?apa

ﬁlfhoush not as popular as wechat, Papa is another Chinese-based SMS that enables its users to record, upload and share audio. Focusing on the use of this less known SNS,
Papa, with & less studied Jrove of leamners, Sun et al. (201 explored the effect of SMSs on the oral skils of Chinese elementary school students learning Engl\s.h in & quasi-
experimental smdg. while some rar\o\omlg chosen members of the control grove eresented their oral assigments in class, al the members of the experimental grove submitted
theic assignment on Papa. The analysis of the pre-fest and post-test showed similar gains in terms of accuracy and pronunciation; however, e,\jr\l?ncan’rlﬁ better progress at
Quenctj was evident in the experimental group. Focus-group Interviews revealed that 9% of the participants en\)otjed using the SOS and the four affordances that stood out were
the ?osfer’mﬁ of an encouraging environment, reduction of anxiety, situated learning and ease of use. Cons\derinﬁ the importance of these affordances for Young EFL learners who
lacked opportunities for practicing theic speaking skils ar\awhere in the world, the S’thj provided important 'ms'xshfs by +ouch'm3 upon an area about which relatively fitte is known,

the use of SMSs when ’feachmj Young learners.
3.2, Studies Investigating \lldﬁocon%‘erEndnﬁ

Computer-mediated communication in the form of vxdeocon€erer\cxr\3 enables communication to happen between participants who are not in the same space and time and obviously

holds jreaf eotential for

language instruction. The studies reviewed in this part aimed to explore the possible contributions of v\deocor\?erencmﬁ in the various research settings. his experimental smdtj,
Rassaei (20fH) compared the effects of face-to-face recasts with computer-mediated recasts during videoconferencing via Skype on Iranian EFL leamers' lanquaqe development.
Two experimental groups received one type of above- mentioned corrective feedback while the control o did not receive any feedback on their article usaqe o\ur'm3 the three
treatment sessions which involved storyteling activities. The ?\no\’\nss from the pre- and post-tests revealed both types of recasts fo be equaly effective and supported their use
since the participants in both experimental groups outperformed those in the control groue Therefore, the sfuo\ﬁ provided important evidence in favour of computer-mediated
recasts o\ur'mﬁ \/to\ec>corv€erenc\r\3y which could indeed be the only option o\urmj online education. Terhune's (2016) mixed-method smdﬁ, on the other hand, showed that learners m\sh’f
ot be very pleased to replace face-to-face learning with computer-mediated learning, The s‘ruo\ﬁ Porfra&ed the integration of computer-mediated communication ’rhrouﬂh Skype
provided by & language school in the Phiippines info a university-level EFL class in Japan which aimed to prepare the students for academic sfuo\3 overseas, Twenty students
taking the class made reservations and accessed the qualified teachers of the language school for either free conversation classes on rautualy aﬁreeu\ topics or text-based
conversation classes on visuadl prompts. As revealed by the end of class suney more students would have preferred i the eractice had not been a required part of their class
at all or had been optional. \n addition, al#houﬁh most students were pleased about the use of Skype £or conversation, fh23 were not sure about whether fh63 wanted to
continue learning Enﬁlnsh ﬁ\rough Skyee and showed a bigger preference for traditional classroom learning. Terhune (2046) also quantitatively énal&seo\ students' use of the service
and linked the students' d’\m’ln’\s\'\'\r\ﬁ participation over fime to certain issues related to motivation and au‘ronomuj. The s+ud3 provided important Peda503icét implications b\j concluc\'\rB
that & task-based approach with more concrete tasks and specific goals could be used to overcome such problems in the use of v\deocon&"erenc\ns in lanquaqe learning. Skype
was also used as & felecoldboration tool in Vidfara Gonzdlez’s (2020) qualitative study which investigated the effects of telecolaboration between pre-service Engish teachers from
Colombia and Spanish her’n‘aﬁe language students from the USAH on the Colombian future teachers' seif-perceptions as (nonnative speakers. During the e'\ﬁh’r weeks of
felecollaboration, the participants fook eart in information exchanﬁe and comparison and analysis tasks on topics like language learning experiences, bxl\nﬁuahsm and Spanﬂllsh ‘rhroujh
chats on social media and weekly audio/video calls on Skyee in both Enjlish and Spanish. Data from these chats and calls, pre- and post-questionnaires and interviews with
Colombian participants, and their refection loge were ﬁ\emahcatlﬁ ar\élﬁsec\. The participants were found to rethink and chanﬁe their negative sek-perceptions as non-native

speakers thanks to the cooperative and intercultural relationshies +h83 built with their telecollaboration partners.

Another v'xdeoconfc‘erer\c’mﬂ platform, 2oom, was studied by Lerkaitis (2020), who '\nvesﬁﬂa’red the effect of v\deocor\&‘erenc\nﬁ via 2oom on L2 learning and learner autonomy employing
a mixed-method research destﬂr\. The participants were 25 students learning Spanish at the same university in the USAH, who were asaneu\ into 4o 2oom groups that met weekly
o\ur\n3 the six-week treatment eeriod. Theij were asked fo use Seanish to discuss the assxsneo\ fopice with their peers on 2oom and complete a survey after the session. Data
from the transcribed 2oom sessions, weekly refection sunveys and pre-/post surveys revealed 2oom to be an effective tool fo practise L2 skils by Prov\o\'mg additional space.
without the help or feedback from the teacher, the participants created an autonomous learning environment, The sfudt’ demonstrated that the integration of v’\d&ocon?&renc’\nﬁ

activities with tools fike 2oom could also help students who are s+uo\3’m3 at the same univ&re,n’rg.

n short, as demonstrated by the studies above, v\deocon?erencinj tools fike Skype or 2oom can be utiized in language +each|r\3 and learning for various purposes. Qlfhoujh not
liely to be preferred fo classroom ‘reachir\j b\j evergbod\j it is certain that the integration of v'xdeocor\?erenc\r\g into language instruction opens new, and sometimes otherwise

impossible, doors fo languagqe teachers and learners.

3.3. Studies \nves%aﬂnﬁ wikis

wikis have attracted the attention of researchers, teachers and learners who would ke to find new ways to enhance L2 dewvelopment thanks to their ease of use and support
for colaborative Iearr\inj. The ma\'ior'mj of the research on wikis has been carried out in relation to its use in colldborative wriﬂr\g. n & mixed-method s‘rudﬁ, Heu (2019 explored
the nature of collaborative d\alogue dur'mﬁ wiki-mediated collaborative writing and its effect on the dewvelopment of L2 learning in the context of a writing class at & Talwanese
university, Twehe groups of 2-3 ETL learners were formed and asked to write the two drafts of a ?our'(aaraﬁreph expository essay on their wiki Page. Wikispaces, & useful tool

with Edit, Comment, Discussion and His‘rortj functions, enabled the learners to work on their collaborative project and the researcher to collect data on their activities. Pmonﬂ the



34 collaborative o\\aloﬁues that were identified, the rajority were languaqe- related episodes followed ‘otj content- and orﬁar\i?,af\on—relaed ones, ’ur\d\caﬂnﬁ a b‘mer preference for
languaqe accuracy (local concern) than content and organization (gobal concerns). Ql‘rhouﬂh there were unresolved, incorrectly resolved or nealecfeo\ episodes, correctly resohed
episodes were found to be more in al three types of episodes, The sfudtj provided \nsgh’rs into the nature of learner-learner interactions on wikis and hxﬁhllﬂhfed its benefits,
especialy in ferms of sca@?oldxnj. n another mixed-method sfuo\ﬁ on collaborative writing 204, Wang and Xing (2016) focused on error correction in & language exchanﬁe program
between students learning Enﬁl'xsh at a Chinese university and students learning Chinese at a university in the UK. The students in both roups used the wiki platform on
wikispaces to upload their 3 pieces of writing in the target lanquage and later to correct the mistakes and make comments on the writings i their own language. The data were
collected from the Chinese students’ corrections and comments, interviews and pre- and post-test results of the students in the above-mentioned treatment goup and the control
Jrove: The students reported that ’rh63 were h\ﬁhhj motivated and believed that 1he3 benefitted from the eractice and improved their writing which explained wh3 ’rh83 were found

to be active on the colaborative tasks on the platform and performed better than the control group in the post-test.

Googe Sites was another wiki platform that was studied in relation to collaborative writing using & mixed- method approach. Ma (2020) examined wiki-based colldborative writing in
terms of types of inter-group online peer feedback, the teacher's evaluation of their effect on the quality of the written product and students' perceptions related to their
usefuiness. The participants were 3% Enﬁl\sh majors taking an EAP course, \ntroduction fo Uinguistics, at & university in Hong Kong, £or which ﬂ"efj needed to write an academic
book chapter similar to the ones J'heﬁ studied in class. After the students colaboratively wrote the first draft, al the other students mc\'\v\dua||3 provided feedback on what ﬂ'\e\j
learned from the chapter and how it could be improved. Hore than doco entries on Googe Sites by the students and the teacher were found to £all into two broad categories of
praise or sugqestions for improvement. The students provided more praise for their peers than suggestions, probably due fo the open fo public nature of wikis, and +he3 were
mosty on content, not on the use of language, probably because it was an EAP setting. The sugqestions were found to eredict the final score by the teacher wel, and accordmj
to the online survey, the student found the feedback on the wikis useful and erovided positive comments on how +he3 improved their wiki writing In general, the three studies

reviewed above offered positive evidence reﬁarc\'mj the integration of wikis info writing classes by outlining theic role when Prov'\d'\nﬁ feedback and correction o\ur\r\s peer interaction.

The only sfuo\3 which focused on collaborative learning opportunities that wikis could erovide for reao\’ms classes was ‘03 Su et al. (201, who des’lﬂr\eo\ a mixed-method sfuo\3 to
investigate the relationship between oniine sek?—reﬁulaﬂon and atfitudes fowards the use of wiki-based literature circles. 285 Chinese EFL learners participated in the smc\ﬁ which
required them fo complete ive literature circle tasks, each carrying out the roles of discussion leader, summarizer, word master, passaqR person, and connector in groups of fve.
The participants were found to be highly engaged, and the data from the questionnaires and the inferviews showed that they had positive atfitudes towards the eractice in terms

of perceived usefuness, se@—e?@‘\cacg, affection and behaviour. The Gr\o\'mjs also indicated a positive correlation between some of

the students' online sel‘?—rejulemd leaming strateges and their attitudes Cie., o3l setting and perceived usefuiness /sel‘?—e%cacxj). The researchers suﬂﬂeswc\ that wiki-based

literature circles could be 'm‘reﬂra%ec\ into reao\inﬁ classes to faciitate L2 learning fhroush the use of sek?—resuléﬂon and collaborative learning s‘rva‘reﬂ’xes.

n conclusion, el+hou3h wikis mostly seem to have been invesﬂsafed in relation to writing instruction, +h63 can also be used in other practices of selé‘—regulefed collaborative learning

such as those rejaro\inﬁ reao\inj instruction, as suic]es#ed by the final smd\j reviewed in this section.

3.4, Studies \nves’r'\jaﬂnﬁ Blo\cﬁmﬁ

BIOjﬂ’tnj has been another social media medium that researchers have ’\nves.hﬂa’reo\ in relation to languaqe ’reach\ns and learning Cocus.'mﬁ on its potential contributions to the wnﬂns
and speaking skils of learners, P. Chen (2046) examined learners' metalinguistic awareness and affective performance in two difkerent writing classes at & Taiwanese university A
conventional Enﬂlish writing class as the control grove and a ‘bloﬂ—'\n#esra‘red one as the experimental grovp. Rﬁhouﬁh students in both groups had the same instructor and were
subdecfeo\ to the same classroom procedures, the students in the experimental grove used their blogs to post assignments, peer-review other assignments and gt feedback, Due
to the open environment blogs provide, the students in the experimental group had an additional opportunity to see the archives for their peers’ marked papers and all peer
reviews, which, éccord'\ng to the researcher, could be the reason mh3 fhaﬁ made s\ar\mcanﬂtj more progress in metalinguistic awareness. However, this could also be the reason
wh&j +h63 reported lower set?—e@?ucactj beliefs than the students in the control group Finaly it was found that the participants did not difter Siﬂr\x?xcanﬂtj in their retalinguistic
s‘rra‘reﬂ'ues, wr’ﬁinﬂ motivation and anxiety. Therefore, increased me’ral'\ngulshc awareness was the only benefit identified by the sfuo\ﬂ. Another smo\ﬁ with & research focus on
blogging and ERL writing was by Pham and Usaha (2016) who explored how blos—based peer-response could enable students to improve their writing revisions. The 32 students
taking & 45-week academic writing class at & Vietnamese university posted their writings on four difkerent topics on their blogs ’rhroujh the semester and got feedback on their
first and second drafts from their peers, the third draft from the instructor, and produced the final dratt. For the fourth topic, the participants were ghen e-peer response
training and the student drafts, peer comments and revisions made after that in addition to the in-depth interviews with the earticipants r%aro\mj these provided the quantitative
and quaitative data for the mixed-method study. The most frequent revisions happened at the ‘word' level, and at times did not happen as they were found incorrect or
unnecessary by the writers. \ndeed, more revisions were made because of the writers' independent choices than the peer feedback. Therefore, alfhoujh the ?\r\d'mﬂs of the s.fuc\a

did not provide evidence on the effectiveness of bloa»based peer response, +h83 could be of use to anyone who would fike to incorporate it info their writing classes,

Finally, in her exploratory s’r\,\o\\:’, Heu (2016) invesﬂga‘red the use of voice blogging as & tool £or improving EFL learners' speaking complexity accuracy and Quer\c& The participants
were 30 students of a conversation class at a Taiwanese university, who had no other speaking practice opportunities other than that two-hour class and the class blog created
for it. The partficipants were required to post their recordings on the weekly topic and also provide written feedback to at least one of their peers for 45 weeks, The data

used in the e.md3 came from the voice blog entries of the first two and the last two weeks and coded in fine with the measures of complexity, accuracy and Quenctj adopted
and dewveloped for the Smo\tj. ﬁl’rhough not in accuracy or Quenctj, the Qno\’\nﬁs suﬂﬂes‘reo\ improverents in seeaking complexity. Therefore, the researcher concluded that integrating

voice blogﬂ'\r\ﬁ into speaking classes held some ‘oedaﬂoﬁ\cal potential.

To sum up, the studies reviewed in this part show that there stil is & need for more research to be conducted on the use of blogging in languagqe +e<3ch|r\5 and learning, without

further studies, the educational affordances of blogj\r\s can only be Parf‘é"ﬂ exploited.

3.5, Studies \nvesﬂﬂa’r\ns Forums



The only sfuo\\j which explored social media forums was \03 Ko (201D, who ‘m+esra+eo\ paverCafe into the voca\aulaﬂj +each’mﬁ part of an ERL reao\inj class at a South Korean
university, During the classes, the instructor provided instant feedback on the grammatical accuracy and the contextual 3ppropriacy of the vocabulary items in the sentences the
students produced and posted on the forum using their smartehones. At the end of the semester, the students completed open- and closed-ended suneys which aimed to
collect data on the benefits and constraints of the use of smartphones and social media in the classroom and their perceptions rejerdinﬂ fimeliness, quality and student
engagement when getting vocabulary feedback +hrou3h smartehones and social media. \nduc’ma comfort and active learning, increasing interest and satisfaction, anhancmﬂ cooperation
and shar\ng and improving word use were the benefits identified. 9I+hou3h some constraints such as low battery problems, ?eel\nﬂ ashamed of the mistakes or logging into other
applications were reported, +he\j were not shared b\j the rodjority of the participants. The\j were in genecal satisfied with the timeliness, quali‘rtj and student enﬁagemer\t
Therefore, it can be concluded that social media forums can also play Important roles in various aspects of language 1each\n3 and learning. However, it is clear that 1he3 remain

understudied and more research is needed on forums as social media platforms that can be used in language  instruction.
4, Conclusion

\t is now known that with 3.84bilion active users, the jlobel social media penetration rate has reached % of the world's population (Statista, 2020). Consio\erinﬁ the fact that it is
becoming more and more common for people to use their L2 to interact with new people in addition to their {riends, teachers, employers or coleaques on social media, knowing
how to communicate e{:?ecﬂvelﬁ on these platforms has o\:vioustkj become crucial in fodev's world, Furthermore, gven the considerable amount of input and interaction required to
learn & new languaqe and the limited time seent in languaqe classrooms, it is essential fo take ao\var\fase of the opportunities that social media offers for practice without be'mﬁ
constrained by time, space and distance. In this respect, recent research info the use of various social media platforms in language +each'|r\3 and learning plays & critical role in
ﬂu\o\inj and shepmj future eractices. Therefore, 55 presenting & review of such research in one of the most prestigous publication venues in the field, CAL, in the 2016~ 2020
period, the eresent s’mc\\:) aims fo prove useful in exPano\inﬁ our unc\ers’ranc\'\nﬁ of how social media can be '\nfejra’rec\ info lanquage  instruction. ﬁl’rhouah the scope of this smdﬂ is
relatively limited, the 'ms\gh’rs aa\ned from this s’ruo\3 may be of assistance to the researchers who would like to carry out further research to unlock social media's potential to

facilitate language instruction as well as the language professionals who would ke to €u||3 exploit that potential.

n al of the studies reviewed by the eresent smdﬂ, social media is recosn'\seo\ as a tool that can be utiized for various géins on the part of lanquage learners, It is also
possible to observe some broad research trends that these studies seemed to follow. n geverd) the studies reviewed are found to follow mixed-method research o\es\jr\s, use
university students as participants and report positive Gno\'mss reﬁaro\’mﬂ the use of social media in language feéchln\tj and learning. The studies are mosty conducted in Far
Eastern countries (Pam‘tcwaﬂﬁ China), and Taiwanese and Chinese speakers of Er\jhsh dppear more ?requen’rl\j than speakers from other nationalities, EFL is the overwhelmmjlxj
dominant research context overal, however, there are aleo a few studies on Chinese and Spanish as an L2, Furthermore, the reviewed research tends fo explore the effect of
social media integration on the writing or wr'mnﬂ—reiafed skils of learners more €req\,\enH§j than the other skils. The type of social media that the majority of the studies focus on
appears to be social networking and the most commonly studied SIS is Facebook, followed \:\j weclhat, =n these studies of various research o\esiﬂns and contexts, SMSs are
mainl3 '\r\vesﬂjaed in relation to certain aspects of written and oral eroduction. The ?\nd’nr\ﬁs reported and the participants’ perceptions tend to be positive in fine with the earlier

research. Howewer, the studies investigating v\deocon/r'erencins report mixed results. Vldeocor\?erencmj seems to be effective and positively perceived when it is the only option £or

communication, yet when there e a comparison to face-to-face eractices, it is found to be neither more effective nor more ereferred. The vid&ocow@ﬁrencinj tool that attracts
the Sreafes+ attention from the researchers is Skype. As for wikie, which are explored as potential platforms for colldborative learning especialy colaborative wr'\ﬂnﬂ, the research
reviewed by the eresent smo\g provides positive evidence, supporting their use in language instruction. A common theme for these studies is the opportunities wikis erovide for
peer interaction, and wikispaces is the platform rodinly used \a\j the studies. when it comes to bloaﬁ'\ns/voice blogﬂ'\r\ﬁ one of the less-studied platforms, the studies tend to ind
positive effects only on some, but not on the greater number of the areas '\nves’nﬂé’reo\, and hence is the need for more research to be conducted. Sirallarly, as there was only

one. s+ud3 on it, there remain several aspects of the use of forums in lanquage  instruction about which relatively fittle is known.

To conclude, the research reviewed by the eresent smda collectively outines & critical role for social media in enhér\c\nﬁ language ‘reachmﬂ and learning. 1t is hoped that this e.‘rudtj
will generate fresh 'mstjhf into the use of social media in language instruction by provto\\nj a review of the research carried out in the last five years and contribute to the wider
integration of social media into education. \t is clear that there are mMany ways of utiizing social media fools in lanquage  classrooms, which could include but not limited to the
ones sujﬂesfed by the research reviewed in this s’rudﬁ, and language professionals wil need fo experiment with these waye themselves to see what fits their ’reach'\rB contexts
best, Meediess to sy it seems that social media wil continue to attract the attention of researchers, teachers and learners as new platforms for language +each‘xn3 and learning

in the years fo come, and further research wil be needed as long s social media keeps chana’xnﬂ various aspects of our fves, '\nduc\'mﬂ how we teach and learn languages.
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